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Appendix A: 

Technical Training Plan #1. 

*7 minutes of passing: The H-drill 

(focus on precision, short passes and long passes) 

*10 minutes of moves 
-start by yourself, one minute of a move 
-next minute, find someone to run toward, both do the move, spring away) 
-move on to next move and repeat 
(practice: step-over, scissor, cruyff, vee, 360) 
*13 minutes of 2v2 to goal 
(focus on moves and precision) 

New Games Approach Lesson Plan: 

Revised Coaching Plan: Soccer: Heading 
Date: 3/1 0/1 0 
Level: College 
Point in Season: in-season 
Practice start time: 1 :00 pm 
Length of Practice: 30 minutes 
Practice objectives: Learn and practice the basics of heading through games and 
repetition in order to improve and demonstrate acquired technique in a game at the end 
Equipment: soccer balls, cones 

Activity Plan: 

Time Name of Activity Description Key Teaching Points 
1 :00-1 :05 Triangle game Try to head ball over the 

lines of the two opponents 
-Types of headers: 
straight on, side, up, 
down 

1 :05-1: 10 Demonstration Explain basics/review key 
points 
Practice basic repetitions 

-Stance 
-Forehead, eyes open 
-Explode toward ball 

1: 10-1: 13 Distance game Apply learned techniques to 
see who can head the ball 
farthest 

-Apply practiced 
technique 
-Focus on power 

1:13-1:16 Head/Catch Rotate one in middle 1 min 
each 

-Practice quick 
decision-making 
-Continue working on 
technique 

1:16-1:21 Triangle game Apply learned behaviors -Apply new skills: 
speed, power, 
accuracy 
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-Try to get most 
points 

1 :21-1 :23 Individual headers Try to set a personal goal -Focus on control 
-Upward headers 

1 :23-1 :30 Team headers Try to keep the ball up for 
as long as possible - set a 
record and beat it 

-More focus on 
control and accuracy 
-Use all skills: eyes 
open, move toward 
ball, hit with forehead 
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EXERCISE 1 

Select a skill, describe each of its five phases, and identify the key elements of each phase. You have now 
completed steps 1, 2, and 3 of a preobservation plan: identifying the purpose of the skill, breaking the skill into 
stages, and identifying the key elements. 
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The scale is designed to help you evaluate how well 
some of the things you've learned in the Coaching 
course. One way to use it is to sit down immediately after · 
tice and fill it out yourself. Even better is to have another 
who coaches complete it after observing you in a practice 
ation. Discuss the results with your evaluator and use 
a guide to improve your teaching. 

Instructions 
1. 	 Think about the last practice you conducted, and 

how well you did using the Teaching Evaluation Scale 
follows these instructions. If you haven't taught a 
skill yet, review the scale anyway, and rate how well 
think you'll do. 

2. 	 Place a check mark in the appropriate column to the 
of each phrase, using this scale: 1 =always; 2 = usually; 
sometimes; 4 =never; 5 =not applicable to this nr'~f'TIf''''' 

Identifies the skill to be taught 

Indicates why the skill is important to learn 

Introduces the skill in less than 3 minutes 

Is enthusiastic in actions and words 

Avoids sarcasm, annoying mannerisms, and abusive language 

Uses terminology athletes can understand 

Speaks clearly 

Faces the team when speaking to them, and makes good eye contact 

Controls temper 

Models poise when dealing with inattentive athletes v 
Ensures that all can see and hear the demonstration 

Demonstrating and explaining the skill 

Directs the team's attention to the demonstration 

Explains how the demonstration will proceed 

Demonstrates the whole skill as it would be performed in competition 

Demonstrates skillfully 

Demonstrates the skill several times 

Demonstrates the skill so that athletes can view it from different angles 
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Explains the major sequence of actions that comprise the skill when it is demonstrated 
slowly 

Points out the most relevant cues 

Keeps explanations simple and brief 

Demonstrates parts of the skill when appropriate / 

Briefly demonstrates or explains the similarities between skills 

Repeats Questions asked and answers relevant Questions so all can hear 

Practicing the skill 

Begins skill practice as soon as possible after the demonstration 

t Uses the games approach effectively 

Uses drills that emphasize the skill being taught .; 
Eliminates or minimizes any danger involved in performing the skill 

Creates an atmosphere to minimize fear of failure 

Is in control of the team during practice ../ 

Checks to be certain all are proceeding through the drill correctly 

Repeats the demonstration and explanation if the team cannot perform the skill 
effectively 

Uses key terms step-by-step if the team cannot perform the skill effectively 

Checks after each step to be sure that everyone is performing correctly when initial 
teaching has been unsuccessful 

Repeats Questions asked and answers relevant Questions so all can hear 

Divides the skill into parts when athletes have difficulty mastering the whole skill 

\ 
Stops practice and corrects common errors when necessary 

Presents brief explanations and demonstrations of errors and their corrections when 
confronted with common errors 

Providing feedback to correct errors 

Observes and evaluates performance 

. Compliments efforts and parts of the skill that were performed correctly 

specific positive feedback 

visual feedback of errors and corrections 

certain athletes understand the information given 

athletes to continue to practice and improve 
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When you're done, you should have evaluated ~practice~ 
and rated it in each of the.fiw areas listed on the Practice Plan · 
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Activity Outcome · 
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When you're done, you should have evaluated ~practice~ ' 
and rated it in each of the.m. areas listed on the Practice Plan 
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Activity Outcome 3 ' 
When you're done, you should have evaluated prr€practice~ 
and rated it in each of the.fiw areas listed on the Practice Plan . 
Evaluation form. 
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ESS110 Micro- Teaching #1 

Nikki Widger 


Critical Reflection Questions - The Real Thing 


1. 	 Enumerate and briefly describe any changes you made to your initial 
lesson plan for "the skill you chose. If you ended up teaching a different 
skill briefly explain why. 

My original practice plan was based on a passing drill that my team often 
starts off wi"th. It requires six different lines of at least two or "three 
people, which would definitely not work with only three people in the micro
teaching exercise. It also focused primarily on warming up, rather "than a 
singular technical/tactical skill. The second part of the original practice 
focused on five different moves, which made it too difficult to really learn 
and practice a single move within the allotted time. In addition, the second 
part was unrelated to the first, creating a disjuncture. The third part of my 
original plan was to apply the five moves in a drill that would have the players 
execute a move in order to score a goal. I ended up teaching a completely 
different skill (heading) in order to focus on a specific technique. This 
specific focus would make it clearer and thus easier to learn. 

2. 	 What specific information did you use or consider in planning your micro
teaching session? 

I began by considering what would count as a teachable, technical/tactical 
skill. I also thought about the skill levels of my trainees, but could not 
definitively base my practice on this - soccer is a widely-played sport among 
girls, especially at a young age, and so I could not plan on a specific level of 
experience. I also used my personal learning experiences to draw from in 
order to give examples that would be accessible to the players. I also tried 
to incorporate fun and varied games that I had previously played that would 
successively build on the learning process. 

3. 	 What steps did you follow to design your micro-teaching session (number 
and briefly describe them)? 

While designing my micro-teaching session, I kept the Games Approach 
model in mind, as well as the DT tools. For example, I started with a game, 



and then went into more detail to try and give feedback in order to practice 
the technique. Then I introduced a new game so the players could apply the 
new techniques. 

4. 	 To what extent did the planning process you used resemble what is being 
proposed in the ASEP Course material (Games Approach, Tactical 
Planning, Technical Planning). 

I tried to stick to the Games Approach model by starting with a game. This 
was not as easy as I expected, however, since not everyone in the group was 
familiar with the skill. If the players had begun at a higher level (even 
moderate), the initial game probably would have be~n more fun, and I could 
have applied more of the Games Approach techniques (such as pausing to ask 
questions). I also tried to apply the skill to gamelike situations, but that was 
difficult for my particular skill with only three people. Plus, creating a 
gamelike situation for heading would involve longer distances and faster 
moving balls (toward the players' heads), potentially causing more fear and 
thus would not be a great learning situation. 

5. 	 If you used the traditional approach for your lesson, is there a Games 
Approach that might have worked better? 

I began with the Games Approach, then moved to a traditional approach so 
that the players could practice and get the basic movements down before 
progressing to other games. It may have been helpful to begin with this so 
that the players would feel more confident. The game that I started with is 
usually regarded as a fun game among players, but I had to modify it from a 
four-person game to a three-person game, which may have detracted from 
the fun-ness. Maybe starting with an easier game would have been a better 
idea (but I was uncertain of the original skill level to begin with). 

6. 	 Briefly describe how you used the Decision Training tools, or why you did 
not if you didn't: 

Variable Practice: I used Variable Practice by starting with a game and then 
teaching the skill in more depth. Then I varied the games following the 
practice. 



Random Practice: I did not use this because I was only teaching one skill. 

Bandwidth Feedback: Since the majority of the practice focused on 
performing the skill correctly, I was able to give feedback from the 
beginning. Once they started improving, I told them what they were doing 
right, but generally let them practice several "times before trying to 
correct them again. 

Questioning: I did not use much questioning (that I can remember), since 
I got caught up in giving specific feedback or demonstrating. 

"Hard First" Tactical Instruction: I used the "Hard First" Tactical 
Instruction by beginning with a competitive heading game using a point 
system in the beginning. 

Modeling: I used modeling to demonstrate the correct form of heading in 
order to provide a visual model in which to see the most effective form. 

7. 	 Briefly summarize the feedback you received from your peers. 

My games were fun and simple, but lacked a tactical setting. I improved the 
confidence level of one of the players. Practice time was used efficiently, 
and the fun level of the initial part of practice varied between mid-level and 
high. Overall, the practice incorporated fun and the athletes were given the 
opportunity to experience a reasonable amount of success. 

8. 	 What were your immediate thoughts concerning your teaching (i.e., 
summarize your self-feedback)? 

I thought the practice was going to be better than it actually was. I 
expected the players to enjoy the first game more "than they actually did, 
which may be due to lack of skill, moderation of the game, or some other 
factor. I struggled with incorporating a tactical angle, o"ther "than explaining 
when to use different types of headers. With only three people, it was 
difficult to come up wi"th a game that would provide a tactical approach. 
Otherwise, the practice was very fun and the players improved a lot. I also 
made sure to plan extra, in case we progressed quickly and needed more to 
build on. I gave the players a choice at the end of playing a new game or 



returning to the original game. They wanted to playa new game, so that's 
what we did, but it may have been smarter to return to the original game so 
they could measure their improvement over the course of the practice. 

9 . What did you learn from completing this assignment? 

I learned how to plan ahead and vary a practice in order to make it more fun 
and a better learning experience. I also learned that it is a good idea to have 
a backup plan, in case you need to focus on something for longer or shorter 
than originally planned. I also learned that it is more difficult than I thought 
to incorporate the Games Approach and all the DT tools for even one skill. I 
realized the importance of adaptability, which encompasses elements outside 
of planning, such as questions or context-specific plays that occur, as well as 
the importance of attitude. There has to be some thought going into making 
a practice fun, so if the coach doesn't plan fun things, the practice will not 
be as enjoyable. 

10. What immediate impact will this have on your coaching (briefly summarize 
and then complete the three items below)? 

I will make sure to choose a skill that I can apply all the criteria to, 
especially tactical situations. 

I will start doing more questioning in order to use the DT tools. 

I will keep doing fun games for the Games Approach. 

I will stop doing practices that don't incorporate an explicitly tactical 
situation. 


